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Review details

Our education system aspires to become the best in Australia by seeking growth for every student, in every
class and in every school.

The purpose of the External School Review (ESR) is to support schools to raise achievement, sustain high
performance and to provide quality assurance to build and sustain public confidence in government schools.

The External School Review framework is referenced throughout all stages of the ESR process.

This report outlines aspects of the school’s performance verified through the review process according to
the framework. It does not document every aspect of the school’s processes, programs and outcomes.

We acknowledge the support and cooperation provided by the staff and school community. While not all
review processes, artefacts and comments are documented here, they have all been considered and
contribute to the development and directions of this report.

This review was conducted by Phil Garner, Review Officer of the department’s Review, Improvement and
Accountability directorate and Sharon Robertson, Review Principal.

Review Process

The following processes were used to gather evidence relevant to the lines of inquiry:
e Presentation from the Principal
e Class visits
e Attendance at staff meeting
e Document analysis
e Discussions with:
- Governing Council representatives
- Leaders
- Parentgroups
- School Services Officers (SSOs)
- Student representatives

- Teachers.
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School context

Mount Barker South Primary School caters for children and young people from reception to year 7. It is
situated 35kms from the Adelaide CBD. The enrolment in 2021, as at the February census, is 365. Enrolment
at the time of the previous review was 237. The local Partnership is Heysen.

The school has a 2020 ICSEA score of 1005 and is classified as Category 4 on the Department for Education
Index of Educational Disadvantage.

The school population includes 5% Aboriginal students, 13% students with disabilities, 2% students with
English as an additional language or dialect (EALD) background, no children/young people in care and 31% of
students eligible for School Card assistance.

The school has seen a large increase of enrolments, especially in the last 3 to 4 years. This is a result of
several housing developments in Mount Barker.

The school leadership team consists of a principal in their 1 year of tenure, a wellbeing coordinator, and a
senior leader of inclusion, both in their 2" year of tenure.

There are 23 teachers including 3 in the early years of their career and 5 Step 9 teachers

The previous ESR or OTE directions were:

Direction 1  Strengthen and develop systems to ensure that the current school culture, pedagogical
practices, and processes are sustained and embedded in response to the increased
enrolment at the site

Direction 2 Collaboratively develop and embed common agreements and effective pedagogical practices
in writing as per the school’s reading and numeracy for learning and ‘I can’ documents

Direction 3  Strengthen and embed authentic student influence for learning across all year levels and

learning areas, including embedding the language of learning and assessment with students
and their families.

What impact has the implementation of previous directions had on school improvement?

Direction 1

Visible Learning remains a priority, and positive strategies were implemented in response to increased
student enrolments. The culture of the school has remained collaborative, respectful and welcoming. The
school is undertaking review of existing practices to ensure relevance and currency.

Direction 2

The school’s ‘I can’ documents were reviewed in 2019 and 2020. The documents are currently being
further analysed in line with the Department’s curriculum documents. A moderation tool supported the
school’s focus on writing improvement. The school introduced collaborative learning teams to ensure
consistency of pedagogical practice.

Direction 3

Pre- and post-testing were implemented within numeracy across reception to year 7. Student Voice
Forums took place weekly with representatives from each class. The focus is on the characteristics of a
visible learner. This direction was further investigated under line of inquiry 1 in this report.
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Lines of inquiry
Effective school improvement planning

How effectively does the school use improvement planning process to raise student achievement?

The school collaboratively analysed student achievement data to identify the challenges of practice and
develop the school improvement plan (SIP). Staff have ownership and commitment to goals, challenges of
practices and associated actions. A comprehensive review and evaluation of the SIP occurred in term 4 2020
that led to minor adjustments to actions. All professional learning and professional development plans have
connections to the challenges of practice, and guide individual and collective learning across the school.

Action teams that have a reception to year 7 focus and year-level learning teams, are an embedded practice
forming the improvement work of the school and contributing to ongoing self-evaluation and monitoring
processes of the school.

The school is currently developing a scope and sequence in reading and mathematics that will provide
students and teachers with an understanding of their required learning within each year level.

Successful identification of the most appropriate challenges of practice and high-impact actions are based on
the deep analysis of student achievement data and an understanding of current pedagogical practices in the
goal areas. The Department developed new analytical tools and processes to assist schools in this process.
Allocating leadership and staff meeting time to analyse deeper will help to strategically target teaching and
learning and sharpen the effectiveness of improving student learning and building teacher capacity.

The school has collaboratively developed a comprehensive school improvement plan that is providing
direction and focus for student improvement in literacy and numeracy. Effective meetings and collaborative
processes are in place, with all staff clearly committed to the school’s improvement journey. With greater
understanding of the theory and practice around the identified pedagogy and deeper analysis of student
learning and achievement, the improvement journey has potential to be even more effective.

Direction 1 Review the challenges of practice and actions by conducting deeper analysis of student
achievement data and identifying the impact of current pedagogical practices and school
policies on student progress.
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Effective teaching and student learning

How effectively are the teachers using evidence-based pedagogical practices that engage and
challenge all learners?

Many of the characteristics of visible learning were evident in classes across the school. In those classes
where it was deeply embedded, students could clearly articulate how visible learning is helping them in their
learning.

Improving the quality of formative assessment and feedback is featured in 2 of the school’s challenges of
practice. At this point in time, not all teachers or year levels have a clear or collective understanding of what
this looks like in practice. However, senior year level teachers provide high levels of formative feedback that
engages students in self and peer assessment and moderation of their learning. With the school’s positive
and collaborative culture, there is an opportunity to share and replicate these practices across R-7.

Pre- and post-assessment of student learning is used effectively in maths and writing in most classes. Using
pre- and post-assessment in literacy would allow both students and teachers to understand where they are
in their learning, monitor growth, and identify next steps.

Goal-setting is a school-wide focus, with most classes and students engaged in setting effective literacy and
numeracy goals. Most goals are individualised and shared with parents. A focus for the school would be to
raise expectations around the completion of learning tasks and improve the quality of student ‘bookwork’.

While some teachers believe they have the knowledge and understanding of the teaching of reading,
applying this in the context of the classroom is presenting them with varying degrees of challenge.

Quality, explicit teaching was observed in some classes; however, pedagogical practices varied considerably
across the school. This may be due to the ‘wave’ approach to teaching of literacy and numeracy. With
increased enrolments, including students with special learning needs, new teaching staff, and no clear
evidence of improvement in student achievement over time, an opportunity exists to conduct a whole-
school review and evaluation of this approach to teaching.

Direction 2 Evaluate the effectiveness of teaching literacy and numeracy through the wave approach,
by conducting a collaborative and extensive review of the impact on student learning and
wellbeing.
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Effective leadership

How effective are the school’s professional learning and performance and development
processes in building teacher capacity?

The leadership team is highly supportive of teachers’ professional learning needs. There is a positive and
harmonious culture across the school, with teachers indicating high levels of wellbeing. Strategic structures
providing opportunities for teachers to collaboratively engage in sharing practice and analysing student
progress are in place. Year level teachers meet to discuss progress of SIP actions and to reallocate children to
the most appropriate wave group.

Professional learning provides opportunities for teachers to develop greater consistency of practice,
including:

e instructional rounds with a focus on a problem of practice

e formal teacher observations linked to the Australian Professional Standards for Teachers

e peer-to-peer observations to observe colleagues and provide formative feedback

e modelling and coaching opportunities in literacy and numeracy.

Collaborative planning of the teaching and learning programs varies between teachers and teams and is not
consistent across the school. This is possibly due to the literacy and numeracy approach with teachers having
different classes of students with differing learning needs and requiring different planning.

Special options teachers are fully immersed in the life of the school and add value to mainstream teachers by
supporting them with students with special needs in their classes. Students in the special options have the
opportunity to engage with mainstream classes in preparation for mainstream placement.

Early career teachers and new teachers to the school are highly supported by the leadership team and their
assigned mentor. They believe the induction process is effective in transitioning them into the school.

There is wide variance of teacher experience, skills and knowledge across the school. While the panel noted
some high-quality explicit teaching that engaged students in learning effectively, there was an absence of
fundamental teaching, learning and management skills in several classes. An ‘audit’ of teaching skills across
the school would identify the individual learning needs of teachers and those teachers that could be used as
mentors.

Direction 3 Improve the quality of teaching and learning across the school by identifying individual
learning needs and supporting teachers in improving their teaching strategies, pedagogical
approaches and student management skills.
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Outcomes of the External School Review 2021

The school has a strong and collaborative leadership team that is clearly focussed on the school’s
improvement journey. Teachers are engaged and supported effectively in their professional learning, with
performance development processes clearly connected to school priorities and the Australian Professional
Standards for Teaching. By reviewing and evaluating the impact of their teaching approach to literacy and
numeracy, the school will be in a better position to identify best practice that will improve the quality of
teaching and learning, and student achievement.

The Principal will work with the Education Director to implement the following directions:

Direction 1 Review the challenges of practice and actions by conducting deeper analysis of student
achievement data and identifying the impact of current pedagogical practices and school
policies on student progress.

Direction 2 Evaluate the effectiveness of teaching literacy and numeracy through the wave approach,
by conducting a collaborative and extensive review of the impact on student learning and
wellbeing.

Direction 3 Improve the quality of teaching and learning across the school by identifying individual

learning needs and supporting teachers in improving their teaching strategies, pedagogical
approaches and student management skills.

Based on the school’s current performance, Mount Barker South Primary School will be externally reviewed
again in 2024.
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Danielle Chadwick Anne Millard
A/Director Executive Director
Review, Improvement and Accountability Partnerships, Schools and Preschools
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Cassie Manton Governing Council Chairperson

Principal
Mount Barker South Primary School
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Appendix 1

School performance overview

The External School Review process includes an analysis of school performance as measured against the
Department for Education Standard of Educational Achievement (SEA).

Reading

In the early years, reading progress is monitored against Running Records. In 2019, 57% of year 1 and 60% of
year 2 students demonstrated the expected achievement against the SEA. For year 1, this result represents
little or no change and for year 2, an improvement from the historic baseline average.

In 2019, the reading results, as measured by NAPLAN, indicate that 84% of year 3 students, 82% of year 5
students and 89% of year 7 students demonstrated the expected achievement against the SEA. For years 3, 5
and 7, this result represents an improvement from the historic baseline average.

For 2019 years 3, 5 and 7 NAPLAN reading the school is achieving within the results of similar students across
government schools.

In 2019, 47% of year 3, 39% of year 5 and 26% of year 7 students achieved in the top 2 NAPLAN reading
bands. For year 3, this result represents an improvement from the historic baseline average.

For those students in 2019 who achieved in the top 2 NAPLAN proficiency bands in reading, 60%, or 6 out of
10 students, from year 3 remain in the upper bands at year 5, and 63%, or 5 out of 8 students, from year 3
remain in the upper bands at year 7.

Numeracy

In 2019, the numeracy results, as measured by NAPLAN, indicate that 84% of year 3 students, 71% of year 5
students and 82% of year 7 students demonstrated the expected achievement against the SEA. For years 3, 5
and 7, this result represents an improvement from the historic baseline average.

For 2019 years 3, 5 and 7 NAPLAN numeracy the school is achieving within the results of similar groups of
students across government schools.

In 2019, 40% of year 3, 11% of year 5 and 26% of year 7 students achieved in the top 2 NAPLAN numeracy
bands. For year 3 this result represents an improvement from the historic baseline average.

Between 2017 and 2019 the trend for year 5 has been downwards, from 16% to 11%.

For those students in 2019 who achieved in the top 2 NAPLAN proficiency bands in numeracy, 27%, or 2 out
of 7 students, from year 3 remain in the upper bands at year 5, and 75%, or 3 out of 4 students, from year 3
remain in the upper bands at year 7.
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